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1. Introduction

A constant process of exchange between individual and envi r onnent
takes place in the life of hunan beings. The interaction wth
social partners, the occupation wth objects, facts and i deas,
every engagenent wth other people or objects is the foundati on

of subj ective experience and individual devel opnent. The sci ences
whi ch are princi pely concerned wth hunan experi ence and behavi or,
in particul ar psychol ogy and educati onal science have conduct ed
research, on this process of exchange, under nany different
perspectives. Research and theories, of social interaction, of

| earning, of notivation and cognition, perception nodels, and nany
other sector theories have each investigated single, analytically
definabl e factors and processes of the person-envi ronnent -

rel ationship. Wat has becone apparent is that both psychol ogy and
educat i onal science have frequently and intensively had as their
subj ect, the processes of exchange that invol ves the rel ationship
bet ween peopl e and the social environnent. However, the behavi or
sci ences provi de nuch | ess infornati on, regardi ng the
structuralization and eval uation of the objective environnent or
the description and expl anation of the person-environnent -

rel ati onshi p.

This is even nore surprising when one considers that an essenti al
If not n@ or portion of hunan action and devel opnent i s concer ned
wth an engagenent wth facts, things, and objects of the
environnent. In the sane way as the persons' devel opnent of soci al
rel ati onships contributes to their individual experience and
behavi or, and | eaves its nark upon the persons' personality and
Identity, the "objective relationships have a consi derabl e

i nfl uence on personal ity devel opnent .

There is no denying this fact, however, froma scientific
point of viewuptothistineonly alittle effort has been
given, intrying to conprehend nore differentially this



problemfield. If one, for exanple, asks the questions: Wy do
peopl e as a rule choose fromsuch a wide variety of interaction
and occupational possibilities only a small sector? Wiy do they
concentrate their energy on only a few objective fields? O, why
are sone particular individuals able to work intensively and

wi th perserverance on a matter and despite all the exertion that
may be necessary feel, within a framework of this engagenent, a
deep inner satisfaction, that sonetimes reaches the feeling of
having experienced a "fulfilled life"? One finds conparably
little information regarding these topics in scientific papers
(especially in current literature).

I n everyday understanding of the equival ent phenomena we do not
have any problenms in explanation: Gven the hint that specific
typical interests for this individual or for that group exist,
then the selectivity of the environment engagenent or the
varying degrees of willingness in activation and exertion from
person to person is easily understood. Naive theories on the
origins, markings, and functions of interest have had a najor

i mpact on the interpretation of daily individual-object-
engagenent. There has been no conparabl e pendant within the
behavi or sciences. There are of course, theories of interest
and al so diagnostic nethods for the recording of interest but
they are alnost always confined to a single objective field
(cf. TODT 1978), or they receive at the present tinme little
attention based on met hodol ogi cal reasons. Also, in the

preval ent theories of of emotion, the problemof individual
interests is hardly nentioned (SCH EFELE 1978, HECKHAUSEN
1980 .

On the other hand it can be shown that the preoccupation with

t he phenonenon of "interest" has never actually stopped. The
concept of interest has been given many different variations in
meani ngs as wel | as specifications depending upon its use
within a context of science or in everyday



| anguage. The semantic devel opment in everyday |anguage i s presented
in SCHV D(1980, (cf. SCH EFELE et al. 1979, P. 9). NEUENDCRF (1973)
and many essays contained in the collection edited by MASSING &

REI CHEL (1977), exam ne concepts of interest within a framework of
sociological, judicial, and other social science theories. The

consi derations of these authors has been beneficial for the
formulation of pedagogi cal questions. First, they shed |ight upon the
background in the variations of concepts pertaining to interest in
everyday |anguage. Second, they may make nore understandabl e the
origins of co-existing (netatheoretical) concepts of interest in the
educational sciences (e.g. "interest in know edge-
Erkennt ni si nteresse" ace. to HABERMAS 1971). In this connection, is
al so a retrospective review of correspondi ng pedagogi cal and

phi | osophi cal systematizations useful (cf. LUNK 1926/27). SCH EFELE
et al. (1979, P. 9) point out the fact that already for exanple, in
the works of ROUSSEAU, KANT, and HERBART, conceptual definitions of
Interest can be found, which could even lay the foundation upon which
a nodern pedagogi cal theory of interest could stand. Al so the
pedagogi cal orientated conceptions of W JAMES (1908) and J. DEW
(1913) are worth nentioning in this connection.

Special attention is deserved by traditonal psychol ogical
theories in which the concept of interest has been scientifically
devel oped and systematically integrated. One can seperate these
theories into 4 groups. They will not be dealt with in detail at
this point, but sinply listed at the present tine, including

rel evant authors of each group

(a) Phenorrenol ogically orientated (holistic)personality
theories (KLAGES 1966; LERSCH 1962; RUBI NSTH N 1977).

(b) Dfferential Psychology Trait Theories (QJLFCRD 1971;
CATTELL 1973; TCDT 1978).

(c) Motivation Theories (HECKHAUSEN 1980 HECKHAUSEN & RHEI N- BERG
1980, BERLYNE 1960, 1967; HUNT 1965).




(d) Ceneral devel opnental Theories (PlAGET 1974).

|rrespective of the rather peripheral nature of the intensity
of psychol ogi cal research in the field of interest it is
noticeable that this aspect of human behavior has a specia
meaning within a pedagogi cal perspective. After all, within an
Interest orientated engagement with objective fields, |earning
takes place and experiences are gathered which are especially
important for each individual. The follow ng text presents the
first steps in an attenpt to devel op an useful theory of
interest within a pedagogical franmework

2. Qutline of a General Theory of Interest

What is comon anong other things to existing theories is a
tendency to define interest as an individual related trait. Wat
we are here suggesting as an alternative is a ("pedagogic") theory
of interest that interprets the construct interest as a specific
person-obj ect-rel ationship. Thus, a basic theoretical conception
woul d be established that fromthe very beginnings woul d al | ow

si nul taneous anal yses fromvarying perspectives of proven

rel ationshi ps between person and object, fromthe course of action
and the result of action. Therefore, it seens obvious to fall back
on different nodels of action theory (cf. PRENZEL 1980 KRAPP,

EI NSI EDLER, KASTEN & PRENZEL 1979). Add!tonally, because of the
educational orientation of interest theory a special accent wll
be placed upon devel opnental aspects.

Based on netatheoretical considerations, we will first attenpt to
determne nore exactly the status that a pedagogi cal theory of
interest has within a framework of different forns of educational -
psychol ogi cal theories and to examne nore closely its structure
and organi zation. The aimis to establish



a theory that can nake statenents about interests/ its causes and
effects. The theory can be described as a "general theory of
Interest" and can be thus contrasted to "specialized theories of
interest" (e.g. a theory of nusic interest) which have an
Interest that has a fixed content. One coul d expect to find
constellations of interests and causes with a |arge anmount of
common structural attributes across the specialized interests.
Thus, a general theory of interest takes priority in
significance. It is the foundation and starting point of theories
of specialized interests.

In the center of the general theory of interest stands the basic
definition of the construct, which specifies on the theoretica

| evel, what is meant by interest. A few basic assunption wll
beplaced in front of the theoretical definition. These supply the
necessary characteristics of interest. However, the basic
assunptions are so general in nature that they also could apply
for other constructs. Thus, the actual delimting definition of
interest lies in the center of the general theory of interests.

2.1. Mtatheoretical nsiderations

The intended educational orientation of the theory of interest
requires a discussion of educational goal-setting. It assumes
that a nodel of "educational" theory exists. An ideal typica
differentiation of types of educational science theories was
undertaken (HEI LAND & PRENZEL 1979, cf. KLAUER 1973), based on a
foundation of scientific theoretical analysis of objective- and
task fields of educational theories and the problematic fromthe
Nor m Theory-Rel ati on. The prerequisite for every theoretical
formation on a netatheoretical |level is the recognition of the

| eadi ng goal s of education (e.g. Self-determnation, socia

equal ity, individual rights).

The first step in the theory devel opnent is foreseen as the
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working out of a descriptive theory of interest. Nanely/ the general

theory of interest. Wth the goal of a description and explanation of
different frons of interest, including their devel opnent. Along with
the center, the general theory of interest contains sections or

parts that lay down the directions of particular questions. These

w |l be |abelled sector-theories.

A differential sector-theory describes different forns of the
concept of interest that establish the center of the genera
theory;an actual genetic sector-theory is concerned with the
description and expl anation of the course of actions of interest; an
ontogenetic sector-theory would like finally to describe and explain
the formation of individual interests and interest structures, in
the course of the ontogenesis. Al the aforenentioned sector-
theories are descriptively orientated and will be briefly discussed
later onin this paper. At a later date, when the descriptive
assunptions for themhave been worked out, there will be added to
thema prescriptive-technol ogi cal theory. Such a prescriptive-

t echnol ogi cal theory of interest does not result by a sinple
transformation of descriptive statements into prescriptive

t echnol ogi cal ones/ but requires special theoretical considerations
and research to test nodels of action (BUNGE 1967).

2.2. Basic Assunptions and Basic Concepts of the General Theory
of Interest

The theoretical determnation of the construct "interest"
I's a consequence of a background of sone general psychol ogi cal
assunptions and concepts.

(a) Interest as an Person- (hj ect-Rel ationship

A first major assunption is |ikew se the basis of other
theoretical concepts, for instance the devel opmental theory



of PIAGET (1967, 1976), or the nore nodern ecol ogical -
psychol ogi cal position (cf. BRONFENBRENNER 1978; | TTELSON et

al. 1977): Human activity and human devel opment is only

anal yzabl e and understandable in the interaction and engagenent
of Man and Environment. A nore exact determnation of this
Interaction requires the division of the general concept into
smaller units as well as a nore exact definition of terns. Wen
inthe following a "person" is discussed it should be
understood that at each time a certain, identifiable person

Wi th special characteristics is meant, who is confronted with
his own environnent. Environment can refer to either the

obj ective "ecol ogical" environnent, or to the subjectively
percei ved "psychol ogical" environnment (cf. BARKER 1968, ENDLER &
MAGNUSSON 1976). The ecol ogi cal as well as the psychol ogi cal
envi ronnent can be subdivided into two fields, which are ideal
types for the goals of analytical differentiation. These can be
| abel | ed social and objective environment. The soci al
environnent includes as el enments other people; the objective
environnent i s the non-personal environnent, and it enconpasses
the real mof concrete objects to abstract cultural val ues and

| deas.

The ecol ogi cal - obj ective environnment can be consi dered as
possessing a certain structure; it is not an anorphous nass but
shows ("objective") units which are distinguished by certain
characteristics. The defined facts in the structuring of the
environnent are called "environment units". The psychol ogi ca

vi ewpoi nts concei ves of the environment also as a structura
system W will |abel as objects those environmental fields which
the individual can distinguish as different units. In the
experience of individuals such objects can be defined and renoved
fromthe background of other environnental phenonena; they become
"represented" in their environnent, (cf. in the formof cognitive
representations)

Wth the just devel oped conceptions, we can nmake the first
attenpt to define interest as a special formof "Hunan-
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Envi ronnent - Engagenent. Nanel y, as the engagenent of a person
wth objects, that originate intheir ecol ogi cal environnent
and that are psychically represented in them In order to
define nore closely the interaction of person and obj ect we
nust first discuss nany possible rel ati ons between person and
an object. To begin wth, by using the definition of object

whi ch we have just devel oped it necessarily follows that a

“rel ationshi p" exists between the two. The person nust be in
each case in contact wth the underlying environnent unity. The
person nust be able to seperate the object fromthe envi ronnent
and fromother objects by use of (cognitive) perceptive
processes. A person-obj ect-relation-ship is always constituted
by an actual execution of action, that is based on an ohject,
that istosay, it isinvolvedwthit. Action al so enconpasses
nental operations i.e. inner activities of the individual, that
vi ened fromout si de do not show any visi bl e behavi or correl at es.

(b) Action Theoretical Foundations of the Concept of
| nterests

\\¢ have now reached a second inportant assunption: In

principle, a conpetence in action is attributed to the human
being, i.e. the ability to control rationally and intentionally
what we do. That in this nmanner an action theoretical frane
conception is placed underneath the concept of interest does

not indicate that man acts in general rationally and
intentional |y. However, it appears that the engagement of
persons with objects is nore conprehensible on an action
theoretical foundation as conpared to a behavioral one. Because
behavi or theories have mainly as their object the relationship
between stinulus conditions, i.e. the situation and the
behavi or response of the individual. Besides which, the
intentional object-relationship can only be ascertained wth
great difficulty by using a stimulus-response theory, and has
consi derabl e subsequent problenms (e.g. one is in need of



stimul us-selection theories which thenselves require elenents
of cognition-, enotion- and notivation-intention). Al so
arguments on a netatheoretical |evel support the view that
the foundation for a theory of interest should be |ayed on an
action theoretical basis. For exanple, the decision for an
adequat e "subject nodel" (cf. GROEBEN & SCHEELE 1977).

As a result of connecting the concept of interest to the
action theoretical position there is provided for further
consequences, in the choice and definition, of basic
conceptions and fundanmental ideas. Although, there is no
honmogenous action theoretical termnology (the nodels exist
in far too diverse fields of study, e.g. decision theory or
the philosophy of |anguage) neverthel ess, relatively
correspondi ng conponents of action can be ascertained. Action
I's made up of e.g. value orientation, consciousness, intent,
deci si veness, active operation (cf. LANTERVANN 1980; WERBI K
1978). In the center of action theory stands the concept of
intention (especially in connection with "intentional

expl anations"), which also plays an inportant role in the
definition of interest.

Three aspects of the concept of action will be enphasized in
the fol | owi ng

(a) Cognition; Action requires conprehension of situations
and expectation, of oncomng events, of consequences, of
measures, and demands a choi ce between alternatives;

(b) Affect: Situations, expected or possible events appear to
be touched with feelings; such qualities of experience of the
action performance;

(c) Value orientation; The decision to get involved wth
objects of interest and the choice of alternatives of action
are based on the persons value structures and take into
account possible results and consequences.

These three (psychol ogi cal ) aspects of action are not only
activated in the course of action but are simltaneously
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fundanental pre-requisites for the processes of action. A ong
with the given objective roomof action the possible actions
that a person faces in a situation are dependent on the

I nherent conditions present in the person, their cognitive
apparatus, affective state, and systens of value. Reversely,
the experience a person gains through his actions effect his
structural condition, as they are represented in the person's
cognitive, effective and value systems and are partly stored
in the individuals' menory system

At this point it is possible to connect the action viewpoint
with the above described basic conception of interest as a
person-obj ect-rel ationship. As the person makes contact wth
his respective environment field and acts accordingly, a
personal -object-relationship is automatically created. Thereby,
the person does not interact with the objects w thout having
present inner pre-conditions, but they possess specific
characteristics, markings, cognitive and affective accentuated
structures, in regard to these objects, i.e. they possess

know edge about them have attitudes regarding them and
experience themwth certain affective states and, place a
val ue on them These personal -structural pre-conditions are
inportant factors in the choice of objects (out of the set of
actual existing and avail abl e objects or environnent units),
to which relationships will be set up, either by a single or a
series of actions. Every single action can |lead to a change
within the person, at least to the extent that with the per-
formance of an action, an experience is made that is
represented in the person and contributes to a change in the
psychi ¢ phenonena. However, the objects too, can go through a
change (this is e.g. the thought in activity theory that
LEONTJEW | abel s " Chj ectivations").

What then is the effect of both of these basic assunptions?
There are four inportant viewpoints here.
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(1) The definition of interest as a (specific) person-object-
relationship that is understood here as the axi omatic foundation
of the theoretical formulation nmakes sure that a psychol ogi cal
anal ysis of interest does not proceed based on innerpsychic
processes alone, but in connection with the external environnent
or object constellations. Thus, it examnes too, the orientation
of its content. For both parts of this relationship, i.e. the
person and the object (resp. environmental unit), can not only
be determned the structural pre-condition for the interest
action, but also the change in the person (resp. object), can be
ascertained, after the action has been conpl et ed.

(2) In addition, the action theoretical basic assunption permts
in principle, more closer specification and definition of the
character of the interest-thematic person-object-relationship.

|t establishes for exanple, the niveau upon which the person-

obj ect-engagenent is to be examned, and in the end makes
possi bl e a conprehension of the current processes of this
relationship.

(3) Beginning with the fact that the person is able to represent
the experience that is nmade in action in a person-object-
relationship, it can be |ikew se assumed that a |asting-relation
bet ween the object and the person is established that |eaves a
structural effect on the person. Wth the concept person-object-
relation is neant, the latent relationship of a person to an
object that is tied structurally to the cognitive, affective and
val ue system This repeated actual person-object-relationship
can be understood as a "crystallized precipitate' The person-
object-relation is an inportant condition for the active begin
in actual person-object-relationships, which itself can in each
case accentuate, elaborate and change anew the structura
relation.

(4) The basic assunptions also provide reference for the
met hodol ogi cal and net hodi cal orientation of the related
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research. The nmore heavily process orientated conponent
"action", and the nore heavily structural conponent "person-
object-relation™ permt in their interrelationship both
structural and process orientated analysis, and do not |ocalize
interest one sidely, in individual disposition or in kinds of
reactions.

The basi ¢ assunptions do not yet serve in the narrow sense to
determne the construct "interest". Far nore, a general
psychol ogi cal position and thus a scientific analytic
perspective is outlined, that sets the boundaries in the sense
of a higher conceptual frame for both the direction of future
research, as well as the objective field, of the theory of

I nterest.

2.3. The Center of the General Theory of Interest:

Central Characteristics of the Theoretical Qonstruct
“Interest”

The establishing of interest as a personobject-relationship,
and the action theoretical orientation are the starting points
for the theoretical definition of interest. The construct
interest can be given a nore delimting and differentiating
definition by a nore narrow and preci se determnation of these
basi ¢ assunpt i ons.

Wth strong enphasis placed on the process characteristic of
interest special characteristics of an action of interest can be
determned. A nore structurally orientated perspective

enphasi zes contrarily the "lasting" characteristic of a specific
I nterest person-object-relation.

2.3.1 Interest as anlndividual -Qbj ect-Rel ationship
(Action of Interest)

The action of interest isinregard to an object, i.e. a
relationship is established between person and object in an
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actual situation. The particularities of the object of interest
w |l be discussed later, here we will just nention that for the
nmost part the object (resp. environnent unit) is of "interest”
to the person depending on his certain kind of conception about
t he obj ect.

In the interest orientated action perfornmance the individual has
an effect upon the object, does sonething with it, changes it, etc.
As previously mentioned, we are making use of a conparatively
broadly defined concept of action, that includes nental operations
such as inmagining, phantasizing, and thinking. For a nore precise
characterization of an interest orientated action a few different
characteristics can be named, that involve cognitive, affective,
and val ue aspects. The separating of cognitive, affective, and

val ue aspects is purely analytic in intention. One can expect
interaction as well as overlapping between each single aspect. The
concept of action always has the function of integrating the
singl e conponents (see LANTERVANN 1983).

(a) Cognitive Marking;

The action i s based on a cognitive conprehension of the object of
interest, which contains a relatively high |evel of cognitive
conplexity (i.e. differentiation and integration: Cf» SCHRODER

DRI VER & STREUFERT 1967, 1975; MANDL & HUBER 1978). The action of
interest itself leads - at |east has a tendency - to an increasing
of cognitive conplexity. The action of interest has in the
termnol ogy of PIACGET (e.g. 1976) an assimlative and acconodative
character; and through it devel opment takes place.

(b) Affective Coloring;

Al toget her a positive object conception is postulated for the
action of interest inregard to the enotional aspect. The

action process resp. performance of action is (at least in sum
total) acconpanied by positive feelings. In the termnol ogy of
nmodern theories of enotion (e.g. AVERILL 1980, LAZARUS et al.

1980, MANDLER 1980, PRI BAM 1980) a slight increase in arousa

can be expected in regard to
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both the preparation and carrying out of an action. The

I ndi vidual who is confronted with a high degree of control and
acconpl i shnent expectations tends to experience this arousa

as lying somewhere between "effort" and "confort" wth a
tendency in the direction of "confort". The | ocalization between
"effort" and "confort" makes it apparent that the interest
actions do not only represent fun and "pure joy", but include
as well, a serious, concentrated, and exhausting occupation
with objects, (c) Value Aspects;

(bj ects of interest do not have a neutral value; they appear
In some manner valuable to an individual. This can nean t hat
the occupation with a certain object is prefered to that of an
other. The performance of an action itself is considered
necessary, resp. can be considered itself of having a val ue.
This is an inportant aspect in the present theoretical draft.
At the bottomof every action lies an intention. Wthit, a
person attenpts to reach certain results, purposes or goals.
Actions can be exclusively "instrumental", to be used as a
means of acconplishing purposes, whereby the choice of action
Is strictly dependent on its practicality. The demand that the
action of interest will be brought into relation with the

obj ective fields can now under this aspect be nore exactly
formul ated: Actions based on interest, in regards to a certain
objective field, can not - at |east not prinarily and
exclusively - contribute to the achi evement of purposes |ying
outside this field. In this case, the intentions woul d be only
medi ate, the purpose of the action only a neans to the real
purpose. The action of interest ains at results, that liein
the field of the objects of interest, what for exanple can
mean that a change in the objective fields of interest can be
aspired to, or that one can strive for the performance of
actions with the object of interest.

What is demanded fromactions of interest is that they are
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"self-intentional". The concept of self intentionality is
the negation of instrumentality. One could al so say: A
characteristic of actions of interest is that they are "non-
instrumental ". However, it nust be enphasized that we are
characterizing an ideal type and in reality and in everyday
life single actions are often related to nany goal s and
purposes. Therefore, it is not inpossible that a self-
Intentional action is related to other purposes that do not
bel ong to the objective field of the interest. However, at
this point we nust stress that an action can not be
described as an action of interest when no self-intenionality
IS present.

2. 3.2 Person-(hj ect - Rel ati on

The concept of person-object-relation applies to the structural
latent relation between a person and an object, in a nanner of
speaking the generalized lasting basis of interest that receives
its specific markings through repeated actions of interest. The
concept of relations describes (just as the concept of
relationship for the actual relationship) a relation whose
particularities can only be grasped by the narkings on both
sides (points) which are theoretically interrelated to each
other in the relationship. The relationship cannot be
conprehended as an abstract relation. The particularities of the
relation between an object of interest and an interested person
are both fixed to the person and the objects. The attenpt to
renove the characteristic markings of a certain person object-
relation fromthe condition or characteristics of an obj ect
neets up wth great difficulties, Inthe first place, the
determnation of the object is essentially dependent on the
person, who subjectively accentuates, defines and interprets
the environnent units. Secondly, the know edge of the
environnent units upon which the subjective definition of the
object refers
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Is only qualifiably informative, since soley the nanifest
results of action in the formof change can be observed and
this provides little information about the kind of action.
The object can give no information pertaining to the quality
of the relation between person and object; thus for the
point of departure in the determnation of this quality the
person comes into question. Wth that is said, that for the
determnation of the particular interest qualities of a
person-object-relation, in the first place, a persons

subj ective representation of the object, i.e. his conception
of the object nust be taken into account. The personal
representation systems can once again be studi ed under
various aspects. Corresponding to the division that was
previously done three groups will be seperated i.e. the
cognitive, affective and val ue aspects.

Cogni tive Markings; Above all, it exists in different degrees
of object specific conplexity. The person is equipped with a
more or |less differentiated conceptual system in regard to the
objective field of interest. Besides which, this systemis
structured, i.e. has an order (in the termnology of theories
of cognitive conplexity it is "differentiated" and
"integrated"; see e.g. SCHRODER et al. 1967, 1975). This object
specific differentiated and integrated conceptual systemis the
precipitate of earlier engagenents and experiences nade with
the object, and permts a differentiated perception of the
objective fields to take place. The representation of the
objects of interest occur as a rule with a rather high Ievel of
conpl exity and take correspondingly, a special position in the
total cognitive systemof a person. However, based on this
special position it is not isolated, but on the contrary, is
closely interrelated to other cognitive sector structures of
the personality. The cognitive conplexity is not only expressed
In the extensive know edge
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about the object but also in the conpetence in dealing with
objects of interest (e.g. in an extensive repertoire of
different action schematas). Thus, the special cognitive marking
Is al so expressed in the object specific conpetence of action

Affective coloring; Is in the interest orientated object
relation closely interrelated with the cognitive representation

of the object. W are not dealing with "cold", i.e. neutra
cognitive representations, the representations are far nore
"hot", i.e. enotionally accentuated, and that is on the

"positive" (pleasurable) side of the enotional spectrum at

least that is true for the sumtotal of the experienced qualities
of enotions. The |arge amount of positive enotional experiences
in dealing with the objects of interest have found their
precipitate in the positive enotional coloring of the conception
of the objects. Interrelated with the cognitive conplexity of
the conception of the objects, a differentiated enotiona
accentuation is present. A consequence of the positive enotiona
coloring of the object is the strong tendency to repeatedly | ook
for the object of interest with the goal of an interest related
action. Thus, this builds an essential sector of the dynamc
potential of interest. The positive enotional cathexis of the
objective field is an inportant condition for self-

intentionality.

Val ue Relation; The cognitive conception and the enotiona
accentuation of the object are closely interrelated to the val ue
orientation of the person. Interests, its objects and actions
have a special value for the person. Wthin a person's val ue
hierarchy they claima promnent position. The val ue orientations
of a person show varying strengths of differentiation. In part

the degree of differentiation is dependent upon the devel oprent al
stage of the individual, i.e. in general with increasing age the
val ue orientation of an individual tends to reach a higher
degree of refinement
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and structure. Proceeding wth the assunption, that it is
possi bl e to ascertain the val ue structure of a person in an
intra- and/or interind vidual conparison and to differentiate
the level s or niveaus of his value orientation (cf., e.g.
(ERTER s val ence concept 1978), one coul d then assign the
interests that a person has to this structure and cl assify and
delimt it regarding to the "extent" of its val ue estination.
H ghly devel oped resp. individual |y neani ngful interests are
di stingui shed anong ot her things by the fact that they are
enbedded in the individual s val ue structure as a result on the
basis of rational and reflective considerations. Thus is
inplied that the choice of interest orientations is a result
on the basis of val ue decisions (resp. or can be the result on
it). Inaddition, such interests are relevant for a person s
identity. They are inportant for self-assessnent and sel f-
eval uation of a person. This is by the way a viewpoi nt that
played an inportant role in earlier conceptions of interest
(cf. LUNK 1926; BERLYNE 1949, 1979; R.BI NSTH N 1977).

2.3.3 The Gorrelation of Actions of Interest and | nterest
Soeci fi c Person-(oj ect-Rel ati on

The statenents regarding both actions of interest and interest
speci fic person-object-relation have each | ed to particul ar
features of determnation which are characteristic for
interest. Interest i.e. the action as well as the relation is
di sti ngui shed, by special cognitive nmarkings (essentially an
ext ensi ve cognitive conpl exity), through special enotional
colorings (in the positive emotional field), and through a
particular value orientation (self intentionality; identity
rel evance). The interest specific person-object-relationis
concerned wth the latent existing structurally anchored
interests of the person. This structurally existing interest
enters
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the action as an inportant condition, it describes essential
pre-conditions for action in the person. These conditions
effect e.g. the search for situations, the choice of actions
within a situation specific supply of objects, or they
determ ne the means and ways one reacts with objects. The
type of action of interest is however, also dependent on
other conditions, e.g. the supply of objects, the demands
that are necessary for nastering a given situation, or for
social constellations and relationships (e.g. partner for
actions of interest). The concrete action of interest has
Itself an effect upon the conception of the object and thus
on the person-object-relation, in which new experiences are
col | ected, new conpetences are attained, new connections are
made etc. The split, but integrated conception of interest as
action and as person-object-relation offers the possibility
of a simltaneous process and structural orientated analysis
of interest.

2.4. The Sector Theory of the Ceneral Theory of Interest

The center of the general theory of interest contains only
general (higher) definition characteristics resp. (tenporary)
characterizations of the construct "interest". Mre exact
statenments about the sector conponents of the concept of
Interest, specific questions, problens and hypothesis as well
as operational considerations and enpirical testing are
contained in the various sector theories of the genera
theory of interest.

(1) The differential sector theory examnes primarily the
various forns of markings of interest;

(2) The task of the actual genetic sector theory is the
anal ysis of actual occuring actions of interest and their
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(3) The ontogenetic sector-theory investigates the origin and
change of interest in connection wth the life history of the
per son.

These sector theories in a sense build upon each other. The
ont ogenetic sector theory for exanpl e assunes a know edge of
the actual -genesis, and both sector theories are reliant on
the differential theory of interest; in order to determne
short or |ong termchanges the know edge of various interest
narki ngs i s necessary.

2.4.1 The Analysis of Interest Wthin a Franework of a
Dfferential Sector-Theory

The differential sector theory is concerned wth individual
differences in the markings of interest and wth the
possibilities of recording these individual differences wth
the help of the appropriate nethods. It is al so concerned
wth the differentiation of objective fields to which the
individual interests refer. Therefore, the differential
guestions are predomnately concerned wth the treatnent of
the probl ens of enpirical determnation (operationalization)
of the interest construct, which is fixed theoretically to the
central sector.

(a) Dfferentiation of the Interest Mrkings

The characterization features that were naned in the central
sector of the general theory of interest are in part

rel atively denmandi ng. They assess so highly the interest
characteristics that a |arge anount of actions whi ch one
would intuitively call "interested', by a correspondi ng
operationalization no | onger can be recorded under this
theoretical concept.

Thi s becones especial |y problematical if one thinks of the
task-positions of an ontogenetic sector-theory, which is
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especi al |y neani ngful for educational change orientated
guestions. Uhder such rigid restrictions earlier phases of the
devel oprment of interest that referred to the general
theoretic definition and whi ch perhaps coul d be described as a
pre-forns of interest, or research on encouragi ng or hindering
conditions in this phase, could no |onger be worked upon
interest theoretically. For these reasons it appears
reasonabl e in the theoretical stipulation and
operationalization of interest to nake mni nal denands -resp.
to define mninal characteristics that nust be satisfied. A
the sane tine this would indicate that there are different

| evel s of interest orientated actions (in the sense of a nore
or less attendance of interest). In order to determne the
different narkings of interest, the theoretical
characterization features nust be differentiated - resp.
becone gradated. That creates the possibility that sinple
forns of interest narkings can be described wth weakened
characterization determnants.

Based on the general stipulations, the denands are unavoi dabl e
that a specific relation exists between person and obj ect, and
that in principle an object related action is realizable. The
object related activities are not in need of exacting action
theoretical nodel s, however, they shoul d not be placed on a

| evel of sinple stinulus-response associ ation. Even at the

| onest |evel of interest a cognitive representation of the
object is presuned to exist that is related to the specific
characterization features and that allows the person to
describe the "object of interest” and to distinguish it from
ot her objects (e.g. sonebody who is only slightly interested
In chess is able to give an account of the rules and purpose
of the gane;a person who is only mninally interested in a
certain formof nusic can distinguish it fromother nusic
forns). Oh the cognitive |evel an existence of concepts which
descri be and di stingui sh the object from
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other objects is assuned to precide the mninal interest. n
the enotional level it is necessary that the object rel ated
activity has an enotional positive coloring toit, i.e. that
the activity associated wth the object of interest is
"gladly" done. M ewed under the aspect of val ue orientation
the denand nust be nade that a certain degree of non-
instrunental intentions be present, i.e. a certain anount of
self-intentionality nust exist.

Begi nning wth the concept of "mninal interest” one can
determne the different levels of the interest narkings by a
progressi ve increase in the single conponents and
characterizations of interest. The cognitive representation
reaches a higher |evel of conplexity by having additional
experiences along wth their correspondi ng concept enrichnent
and, through nore exact differentiation capabilities; the
enoti onal experiences becone nore differentiated;, the object
woul d be brought nore often into association wth overl appi ng
and reflected val ue orientations.

At the highest level of this continuous hierarchiy gradient of
Interest narkings woul d stand the expanded "ideal interest' In
additon to the general theoretical characterization features it
IS characterized by the fact that the person critically and
reflectively judges the interest orientated subject-object-
relations (i.e. froma neta-position).

This formof interest is distinguished by a high conplexity of
obj ect representation in regard to the cognitive aspect. In
conpari son to other objective fields the person possesses here a
highly differentiated cognitive structure. In addition, the
person i s conscious of the particul ar object specific cognitive
focal point setting, i.e. they have at their command the
correspondi ng net acogni tive estinations.

The enotional coloring of the action and the object relationis
characteri zed by a unique variety of enotional experiences
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inregard to very "high" interests. Wereby, this formof
enotionality is integrated in other systens of the
personality, e.g. in the sense of an increased reflexive
pl easure capability.

Likewse it is assuned that the person can reflexively judge
the rel evance that the object has for his personal identity
as well as the neaning that the interest has for his personal
val ue system- resp. that the precedi ng deci sion processes
have been correspondi ngly j udged.

Wth the sinpl e separation of mninal and expanded interests, as
well as the others that lie in between and the here only inplied
gradients, there is presented the possibility of fornal inter-
and intraindividual differentiation. Inter-individual can e.g.
be studi ed by conparing how people wth different interests
react in regard to the sane objects - resp. simlar objects. n
the intrai ndividual |evel a single person can be studi ed

I nvol ving his narkings of various interests or the change of
interest over a period of tine and in different situations.
These coul d then be described and if necessary expl ai ned.

Aong wth the formal class of individual differences a content
class of differences could naturally be al so determned. Such as
the differences of the interest structures of people in a
certain category. In addition, the content and fornal

di fferences coul d be conbi ned as wel | as anal ysed on either the
inter- or intra-indvidual basis.

(b) Qperationalization of Interest

A necessary requirenent for an enpirical neasurenent of

I ndividual differences is the operationalization of the
theoretical ly formul ated characterizations of the narking of
the interests. However, the operationalization efforts nust
fall wthin the boundaries of what can be consi dered as

net hodol ogi cal inplications fromthe stipulations in
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the central sector of the theory of interest (see bel ow

pt. 3).

I f one considers the above-nentioned characterization features
(cognitive narking, affective coloring, val ue aspect) of the
center of the theory of interest on the present explication
ni veau, it becones clear, that considerable theoretica and
enpirical concretizations are still necessary, till the
theoretical characterizations for enpirical investigations can
be appropriately operationalized. However, it nust al so be
stated that the theoretical characterization features are not
entirely newor in any sense original, that they were not only
now and excl usively created for the purposes of a theory of
interest. The |large anount of theoretical work pertaining to
cognition (especially to cognitive conplexity), to enotion, to
val ueformation or to the question regarding the origin of

I ndividual identity, have all been already highly concretize®
and enpirically functional i zed, and has nade easi er the
operationalization work. Neverthel ess, we cannot sinply fall
back upon "fini shed" and tested neasurenent procedures w thout
testing their usefulness in interest theoretical purposes.

2.4.2 Interest Anal yses within a Fanmework of the
Act ual geneti c Sector- Theory

Wiat we are concerned wth here is the systenatic reconstruction
of the course and conditions of an actual action of interest.
What is striven for, is the description and expl anati on of the
first constituation of a specific interest person-object-
relationship as well as the actualization of an al ready
constituted object relation. The goal of the actual genetic

anal yses is thus the breaki ng down of the situation dependent
and individual determnants that describe and explain the origin
(i.e. initiation or activation) and concrete realization, of an
actual action of interest. Actual genetic anal yses are,
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its true, predomnately process orientated but they also
nmust be concerned with aspects of structure, e.g. the
person and object specific cognitive conplexity or the

i ndividual structure "latent" interests.

The differentiation of phases of action, e.g. planning,
beginning, realizing and ending - resp. the phase of sub-
sequent preparations - are of fundamental action theoretica
concerns for subsequent (cf. e.g. BOESCH 1976, P. 19 ff.;
CRANACH et al. 1980 P. 35 ff.) theoretical differentiations
and enpirical measurenments of courses of action. Taking into
account the subjective processes of a person who is involved
inan action with regard to the manifest, i.e. observable
Interest guided activities and the material-ecol ogical as well
as social institutional constituents of the object of

Interest, such phases of action could be rather clearly
separated fromone another (cf. KASTEN 1983). In reference to
the planning and initiation phases (resp. beginning phase) it
woul d be purposeful to differentiate between external and
internal conditions of actual actions of interest. The field
of external conditions can be further subdivided into non-
personal external conditions (e.g. material-ecol ogica
"stimluses") and personal external conditions ("incentives"),
whereby, a discrimnation between explicit personal incentives
(e.g. verbal suggestions) and inplicit personal incentives
(e.g. non-intentional nodel behavior) can be made. The field of
the internal conditions or releaser can be subdivided in
structural releasers, that correspond to the know edge of
possi bl e actions in interest specific objective fields

("epi stenol ogi cal structure" cf. DOERNER 1976, P. 37 ff.), and
functional releaser, i.e. in spontaneous activities of a
person, that corresponds to the actual "heuristic" for
carrying out new actions (cf. DCERNER 1976, P. 38-43).
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2.4.3 Anal yses of Interests within a Framework of
Ont ogenetic Sector Theory

Wthin a framework of the ontogenetic sector theory we are
concerned with the systematic |ongitudinal reconstruction of the
origin and change of an interest orientated person-object-
relation. The analysis of the corresponding responsible

devel opnent conditions should clarify how the
constitutionalization and resulting "habitualization" of

Interest occurs. This indicates that the ontogenetic anal yses
persues both process and structure orientated probl ens.

Ontogenetic anal ysis rests on a foundation of differential and
actual genetic anal yses. It enconpasses these and orders themin
a biographi cal connection, i.e. within the context of the life
history of the individual. It is attenpted for instance to make
conprehensi bl e actions of interest (and interest specific
person-object-relations) in their continuity across different
points of time, in principle, it is concerned with the
registering of longitudinal effective and interpersonal
determnation of interests, including their interdependencies.

What coul d be characteristic for the origin of a person-object-
relation is that for exanple, the subject-interna
representation that belongs to the object of interest fills
under a rather frequent conpletion of object related actions of
I nterest an expanding cognitive space (and is itself nore
differentiated and nore integrated). Wat is also thinkable is
devel opment al processes in which external but also interna
conditions have a "disturbing" effect, for exanple, the tine
related continuity and stability of the person-object-relation
could be inpaired, interrupted or in the sense of an inprovenent
accel erated.

|t appears to make sense to divide the ontogenetic course of
interests into three ideal type phases, in order to nmake
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the first descriptive approach on the course of the genesis of
I nterest:

(1) The phase of the first onset (or the "constituting") of
Interests, during which the first initiation and realization of
an action of interest takes pl ace;

(2) The phase of the further devel opnent of the interest.
Here can occur processes of expansion, differentiation,
integration, stabilization, etc. as well as opposing trends,
e.g. setbacks, turning points, - resp. part phases of |atent
and/or inactivity wth subsequent reappearances;

(3) The end phase of the ontogenetic course of interest
stretches across the tine period of "giving-up' - resp. a

| ong-t ermdi sappear ance of the person-object-relations; the
ending of an interest can occur rather autononously and be a
self-decision, or it can also tend to be i nduced t hrough
external influences of through force.

If one should want to reconstruct, in a differentiated nanner, a
mul tivariate determnated, individual course of devel opnent, one
nust keep in mnd especially all changes in the naterial -

ecol ogi cal setting of the person and their social -inter personal
mlieu. Changes that are subjectively experienced as inportant

w thin these conditional settings can al so influence the

devel opnent of interests. The fundanmental theoretical concepts
and data fromthe "critical -life-event" research (cf. e.g.
BRONFENBRENNER 1976, H LI PP 1981) are inportant in this

connecti on. Because one can presune that naj or changes in the
life circunstances of an individual can influence both the
continuity and devel opnent of interests. The child who attends
ki ndergarten for the first tine and is thus renoved fromhis
pure famly up-bringing bel ongs essentially to this category as
does the child who goes fromkindergarten to school . These

devel opnental fields are for exanpl e the object of a pilot study
whi ch the authors have conducted. Gher inportant |ife events
for the devel opnent are presunably entering col |l ege,
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entering a career, the entering or breaking up of a
partnershi p, a change in enpl oynent, unenpl oynent

(W OHHABSER et al. 1983), or the end of a working Iife and
the begi nning of retirenent.

3. The Question of an Appropriate Methodol ogy of Research

Gonsi derations invol ving the choi ce of an appropriate
research nethod for interest theory nust take into account
resear ch nodel s, data-col | ecting procedures, and eval uation
pr ocedur es.

3.1. Research Mdel s

The research nodel s can be divided according to orientation of
the research (descriptive, explanative, change orientated), or to
the intended direction of interpretation of the results of the
resear ches (exenpl ary/ heuristic vs. generalized) These divisional
aspects, along wth the type of interest orientated fundanent al
questions, provide references for the choice of an appropriate
resear ch nodel .

Because the interest theory at the present tine is descriptively
orientated, the descriptive research nodels are of prinary

rel evance. The descriptive survey research and correl ation
studies seemto be appropriate nodel s of research for the
fundanental differential questions, which tend to be descriptive
and general i zed. The descriptive single case studi es can be
applied to the fundanental heuristic questions.

The fundanental actual genetic questions which aimat a
description of the characteristics of the phaselike course of
the actions of interest, can be applied under the aspect of a
general i zation of group related | ongitudinal studies, in the
case of a exenpl ary heuristic procedi ngs
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the singl e case-1ongitudinal study. Thereby, one can
connect nmany such singl e case studies to anot her.

This al so applies to the working through of fundanent al

ont ogeneti c questions, in which a description of habitualization
of interests is delt wth. The investigations over a |ong period
of tine can nake cross-sectional studies necessary.

3.2. Measurenent Procedures

Measurement procedures can be divided inter alia: according to the
degree of standardization (degree in which the measurenment
assessment is standardized for all subjects); according to the
degree of structuralization (amunt and variety of the given
stinmulus as well as the response -resp. coding possibilities);
according to the reactivity (the anount of the provoked reactions
which are aimed for by the researcher through the procedure).

Because the constituating characteristics of interest represent
subj ect-internal processes that cannot be immediately observed in
a person's behavior and that many fields of actions of interest
because of their "non-public" quality are not accessible for a
participating observer (e.g. reading), especially those

measur ement procedures nust be applied that make possible the
recording of subjective conditions, evaluations, estimtions etc.
There belongs to this group for exanple, sem -standardized and
weakly structured rating scales and questionnaires, as well as
verbal i zation methods. Wth the help of non-. reactive nethods
(e.g. docunment analysis of diaries) conplenentary information can
be gathered. The presently nost inportant measurenent nethod
appears to be the sem -standardized interview, that presents the
possi bility of asking questions and responding to the individual
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subj ect.

Concerning the actual genetic fundamental questions the sem -
standard interview records especially those constituted
characteristics of an action of interest that occurs either
post- or pre-actional, i.e. the cognition before and after an
action of interest (cf. HUBER & MANDL 1982) . Through the

method of thinking out |oud, in which the person says whatever
goes through his head in a given situation (FLAHERTY 1974,

VEI DLE & WAGNER 1982), as well as the more specialized nethod
of random sanple of thought (cf. HUBER & MANDL 1982 b,

CACI OPPO & PETTY 1980) the peri-actional characteristics that
occur during an action can be recorded.

However, the insertion of such verbalization nethods brings
with it a number of problens. What remain unsolved are for
exanpl e the follow ng questions: To what extent altogether are
subject-internal processes (-resp. characteristics such as

val ue-aspects and affective coloring), or within the framework
of actual genesis of actions of interests, specific action
preferences and patterns of decision accessible to the acting
person hinsel f? (N SBETT & WLSON 1977, N SBETT & RCSS 1980).

VWi ch special cognitive conmpetences and verbal abilities nust
the acting person have at his command, in order to grasp such
subj ect-internal processes and characteristics, and to nmake a
verbal comment about thenf

Wi ch conditions nust the neasurenent situation neet
in order that the "grasp" and verbal expression are correct?

To test the nmajor criterion of validity under these
circunstances it may be necessary to incorporate new

consi derations and nethods. nhe coul d e.g. use the infornation
won by usi hg a sem - standardi zed i nt ervi ew whi ch
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represents an anal ytic perspective of the acting person (or
the information won by thinking out |oud or random sanpl e of
thoughts) and conpare it to the information gained from
Interaction partners who are taking part in the action of
Interest, or with an outside observer. By nmeans of the so
cal | ed communicative validation (cf. LECHLER 1982), one can
test to make sure that the researchers ascertained or
reconstructed internal processes and structures corresponds
with the self-cognition of the active person. Wthin a
framework of an action-validation (cf. WAHL 1982) one can

I nvestigate under the application of interest theoretical
assunptions, whether the expeted actions of interest (based
on the stipulated interest characteristics).

3.3. Bval uati on Mt hods

Because the verbal i zation nethods such as sem-standar di zed
interviews, thinking out loud, and randomsanple of thought, are
very inportant procedures for gathering data in the enpirical
investigation of the interest theoretical fundanental questions, a
qual itative (resp. quantitative) content analysis for the

eval uation of such investigations is al so an inportant procedure.
This applies at |east for the first steps of the enpirical

anal ysis. Wich statistical analyses and scaling techniques w

be applied in the |ater steps depends on the respective research
"nodel s and fundanental questions. On the general nethodol ogi cal
level can only be said that it nay be advisable to use the so
cal l ed non-paranetric statistics and non-netric scaling techni ques
because these proceed on weaker assunptions than the paranetric
statistical nethods or the netrical scaling nethods.
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